
ENGLISH 

Reading 

Intent 

Following the aims and objectives of the National Curriculum, the school endeavours to 
engender a life – long love of reading. We provide children with the skills and knowledge in 
order to enjoy the art of reading. 

Our curriculum is structured through high quality classical and contemporary fiction and this 
drives its design. Similarly, non-fiction is layered across the curriculum in order to give 
children a broad understanding of why writers have chosen particular language or laid out 
text in a specific way. Moreover, books are sequenced in order to expose children to a 
variety of social, moral, spiritual and cultural themes so that they are able to develop 
cultural capital. As a result, texts are selected to challenge prejudice and broaden children‘s 
understanding of their roles and responsibilities as global citizens. 

Different text types are carefully selected, across all year groups, so that children are 
systematically exposed to a variety of genres.  Moreover, in understanding text variety, 
children recognise purpose and organisation and learning is carefully planned to enable 
children to debate, reason and empathise. This is particularly important in closing the 
speech, language and vocabulary gap, identified upon entry into nursery. Furthermore, 
through this, timely opportunities are seized to enhance empathy and thus, develop reading 
comprehension strategies and vocabulary extension. 

Upon entry to foundation stage, it is our intention to accelerate the progress of the lowest 
20% by ensuring children’s phonological accuracy is relentlessly addressed. It is our 
professional ambition that all children will leave school as fluent, confident readers with a 
desire to read and enjoy a range of texts. 

It is our intention that all literature promotes school values of love, compassion,  hope, 
ambition, equality and  tolerance, thus embedding characteristics of effective learning and 
citizenship. 

Through our sustained approach, children become inquisitive about language and its 
structure and actively read for meaning. They also develop widening knowledge and use this 
to make connections between subjects and aspects of learning. As a result of this, children 
develop an enquiring mind, which leads to children’s enhanced creativity and ability to 
reason and problem-solve. 

Implementation 

Mastery in phonics is fundamental to children being able to access a broad range of fiction 
and non-fiction texts, across the curriculum. This is achieved by teaching phonics 
systematically daily, with a relentless drive to address the needs of all learners. From the 
outset, parents are invited to workshops and practical sessions to demonstrate letter to 
sound correspondence and promote consistent use of the school’s scheme – ‘Letters and 
sounds’.  Those children struggling in phonics are never left behind because the school 
employs a range of strategies to close the gap, including precision teaching, direct phonics 
and web-based interventions. 



Children are expected to read at home and the school reading scheme is carefully matched, 
in the first instance, to children’s phonic phases.  As children become more fluent, we help 
them make book choices, related to their interest and ensure that questioning is carefully 
scaffolded.  In order to ensure precise use of questioning, professionals have carefully 
analysed Bloom’s and Barrett’s taxonomies and the assessment focuses for reading.  As a 
result of this, all staff use the same question stems and, where possible, children use 
reciprocal reading strategies. 

Within our context, ensuring children have the cultural capital and experiences to become 
engrossed and immersed in reading is vital.   This is achieved by selecting specific texts to 
build upon children’s knowledge and understanding of the world and thus help them to 
make connections to ideas within texts.  Developing a sense of awe and wonder, through 
selection of appropriate texts, which promote cultural and moral themes, is core and 
embedded across the curriculum. 

In order to develop reading for meaning, we teach all the reading strands from the National 
Curriculum as follows: 

 Decoding 
 Retrieving/record information 
 Summarising 
 Inference 
 Predictions 
 Identifying and explaining information 
 Meaning and its enhancements 
 Comparisons within and across texts 

Professional research and analysis of children’s outcomes has led the school to adopting a 
whole school reading strategy, from year one to six, which progressively deepens children’s 
knowledge and understanding of these elements, through the consistent use of reading 
journals. This allows children to develop ‘book talk’ and explain, retrieve, interpret and 
summarise their learning, across a wide variety of narrative and non-narrative texts. 

Shared reading of whole class texts is consistent across school and takes place at least three 
times a week.  This gives teachers opportunity to use a ‘sub-conscious’ voice and model 
characteristics of an effective reader, particularly questioning authorial intent, use of 
vocabulary and tone.  Moreover, teachers engage children by modelling effective story-
telling techniques including intonation and pace.  Differentiated guided reading ensures that 
assessment outcomes are used to target and extend children’s knowledge and 
understanding of texts. Individual reading takes place for all children in foundation stage 
and targeted for the lowest 20% in EYFS, KS1 and KS2. 

One successful implementation strategy is to consistently ask children to ‘zoom in’ and 
then  ‘zoom out,’ i.e. literal meaning moving to inferential meaning. 

Wherever possible, children’s vocabulary is acquired and enhanced as part of shared, guided 
and individual reading. 

Planning incorporates performance poetry, drama and debating opportunities in order to 
hook children and develop empathy. 



The reading environment is planned to engage and promote a range of books (to include 
high quality authors) with a strong emphasis on parental partnerships. 

Impact 

On-going formative assessment takes place within each reading session against the 
assessment focuses.  This includes: teacher observations, questioning, discussions and 
marking and feedback of reading journals. These outcomes are fed forward into timely 
teacher intervention and subsequent planning to ensure gaps in knowledge are closed and 
progress is not limited. 

End of term assessments are used to track progress and to identify gaps in the following 
reading strands, as follows: 

 Inferences with evidence 
 Retrieval 
 Words in context 
 Summarise main ideas 
 Enhanced meaning 
 Comparisons within a text 
 Related content 

Outcomes from end of term assessments are used to identify gaps in knowledge and will 
inform future planning.  Pupil progress will also identify precise actions and objectives for 
targeted focus children, including the lowest 20% who are not likely to meet end of year 
expectations and/or not making expected progress.  

We recognise that quality first teaching in reading is the essential first step in improving 
outcomes for all children.  With this in mind, we ensure that teachers and teaching 
assistants are kept up to date on the latest initiatives and news.  This is through continuous 
professional development by outside providers and within school (such as local authority 
networks, TA training moderation).  In response to monitoring, evaluation and review 
outcomes, weaker areas in staff subject knowledge and pedagogy are developed through 
the school’s coaching/mentoring programme. 

 

 

 

 

 

 

 

 

 



PHONICS 

 

 

Intent 

 

At King Solomon International Business School, we value reading as a key life skill, and are 

dedicated to enabling our children to become lifelong readers and have a love of literature. 

 

We recognise that mastery in phonics is fundamental to children being able to access a 

broad range of fiction and non-fiction texts, across the curriculum. We aim to achieve this 

by teaching phonics systematically with a relentless drive to address the needs of all 

learners. 

 

Within our context, ensuring children have the cultural capital and experiences to become 

engrossed and immersed in reading is vital. 

 

 Implementation 

 

We use synthetic phonics and follow the ‘Letters and Sounds’ programme; this is a method 

of learning letter sounds and blending them together to read and write words. ‘Jolly 

Phonics’ materials are used alongside ‘Letters and Sounds’ to support visual, kinaesthetic 

and auditory learners. In addition to this, children are taught sight words linked to the 

National Curriculum. 

 

As part of this, children have daily phonics sessions in small groups where they participate in 

speaking, listening and spelling activities that are matched to their starting points and 

developing needs. The teachers draw upon observations and continuous assessment to 

ensure children are stretched and challenged and to identify children who may need 

additional support. Children work through the different phases, learning and developing 

their phonics sounds and knowledge. 

 

Children in Reception are introduced to Phase 2, which marks the start of systematic phonic 

work. Grapheme-phoneme correspondence is introduced. The process of segmenting whole 

words and selecting letters to represent those phonemes is taught, writing the letters to 

encode words. Phase 3 completes the teaching of the alphabet and then moves on to cover 



sounds represented by more than one letter, learning one representation for each of the 44 

phonemes. At this stage just one grapheme (spelling) is given for each phoneme. 

 

On entry into Reception, parents/carers are welcomed into school and supported through 

parent teacher workshop on phonics and early reading. Supplementary resources and 

guidance are provided and parent/carers are directed on Class Dojo for further information, 

such as links to activities and recommended apps. 

 

Children enter Year 1 with a solid foundation in Phase 3 enabling them to quickly progress in 

to Phase 4, where they start to read and spell words containing adjacent consonants. No 

new phonemes are introduced at this phase. Whilst in Year 1, children will complete Phase 

5, broadening their knowledge of graphemes and phonemes for use in reading and spelling. 

They will learn alternative pronunciations and spellings for graphemes they already know. 

 

It is expected that children entering Year 2 will recap Phase 5 and begin Phase 6, which 

develops a variety of spelling strategies including homophones (word specific spellings) e.g. 

see/ sea, spelling of words with prefixes and suffixes, doubling and dropping letters where 

necessary. Also the accurate spelling of words containing unusual grapheme-phoneme 

correspondences e.g. laughs, two. This is taught with spellings and is enhanced by ‘Letters 

and Sounds.’ 

 

 Many activities take place which promote pre-reading skills. Children become aware of 

print in their environment and match pictures and words. Language comprehension is 

developed by talking and reading to the children. Initially, as children learn to read, they are 

given a picture book with no words with the intention that they will share the book and take 

part in a conversation generated by the pictures. Gradually as the children's knowledge of 

letters and sounds develop they begin to phonetically decode words. 

 

The first books given are books (or e-books) which are fully phonetically decodable and 

linked to the phonics phase the child is on so their learning is practised and reinforced at 

home. Children are able to take an additional book home, which exposes them to phonics 

beyond their phase to share and read for pleasure. Our reading books are organised into 

coloured Book Bands. 

 

The school spelling program complements the phonics learning from Reception through to 

the end of KS2. The spelling of high frequency and tricky words are taught continuously 

throughout the phases. 



 

Impact 

 

Ongoing formative assessment takes place within each phonics lesson.  This includes: 

teacher observations, questioning and discussions. These outcomes are fed forward into 

timely teacher intervention and subsequent planning to ensure gaps in phonological 

knowledge are closed and progress is not limited. 

 

Children’s progress is continually reviewed to allow for movement between ability groups, 

and children move phonics phases when it is felt necessary to meet their needs. Children 

are regularly moved onto the next Book Band when their fluency and understanding show 

that they are ready. Children move through the Book Bands until they reach the required 

standard to become a Free-Reader, choosing a book to read from our school or class 

libraries. 

 

The national Phonics Screening Check is performed in June of Year 1. The purpose of the 

screening check is to confirm that all children have learned phonic decoding to an age-

appropriate standard. The children who did not meet the required standard for the check in 

year 1 enter again in year 2 with additional support. As children enter KS2, provision is made 

for those children still requiring daily phonics. 

 

Pupil progress will also identify precise actions and objectives for targeted focus children, 

including the lowest 20% who are not likely to meet the required standard of the Phonics 

Screening Check. 

 

We recognise that quality first teaching in phonics is the essential first step in improving 

outcomes for all children.  With this in mind, we ensure that teachers and teaching 

assistants are kept up to date on the latest initiatives and news.  This is through continuous 

professional development by outside providers and within school (such as local authority 

networks and TA training).  In response to monitoring, evaluation and review outcomes, 

weaker areas in staff subject knowledge and pedagogy are developed through the school’s 

coaching/mentoring programme. 

 

 

 

 



MATHS 

 

 

Intent 

 

When teaching mathematics at King Solomon International Business School, we intend to 

use a variety of teaching methods and resources that allow all pupils equal access to 

mathematics and to experience success and enjoyment.  Over time, children will become 

resilient learners who are able to accept that to struggle is a necessary step in their learning.  

Children will be appropriately challenged and supported through varied fluency, reasoning 

and problem solving.   Irrespective of personal starting points, children will explore maths in 

depth, and use a range of mathematical vocabulary to reason and explain.  Pupils will 

persevere by building on previous knowledge and skills, and apply these to a wide variety of 

contexts both within maths and across the curriculum.   They will appreciate the relevance 

of maths in real life situations, recognising that it is not simply ‘sums’ and ‘rules’. 

 

Implementation 

 

We implement our approach through high quality teaching and the delivery of appropriately 

pitched work for all groups of learners supported by the materials from 'Power Maths'. 

 

Pupils in Foundation Stage and Year 1 will access their maths learning through continuous 

provision as well as focussed teaching. Mathematical concepts are introduced and built 

upon through a series of direct teaching sessions. Within the provision, children have the 

freedom to further explore these mathematical concepts through concrete resources and 

creative opportunities. In addition to this, they are encouraged to follow their own 

mathematical lines of enquiry, which are supported through effective adult modelling and 

interactions. 

 

Layered success criteria, in Y1 through to Y6, is used to encourage and support children’s 

development of metacognition and to motivate them to challenge themselves within a 

concept.  Maths lessons are planned and delivered in accordance with Power Maths’ small 

steps progression, which is underpinned by the concrete à pictorial à abstract (CPA) 

approach.  Each classroom has a range of mathematical resources made available for 

children to self-select.  These include, but are not limited to, Numicon, Diennes, place value 

counters, number lines and hundred squares.  Varied starting points and timely teacher 

interventions are utilised in response to teachers’ ongoing formative assessments through 



effective deployment of teaching assistants.  Some children with SEND receive a tailored 

programme of maths teaching in order to close their gaps. 

 

In addition to daily maths lessons, Y2 through to Y6 provide daily opportunities for all 

children to practise their mental and calculation knowledge through ‘calculation blasts’.  

This serves to reinforce and consolidate previous learning; increase fluency, speed and 

accuracy; and improve confidence.  Regular use of ‘TT Rockstars’ within school and home 

enables children to practise multiplication and division knowledge. 

 

Impact 

 

Ongoing formative assessment takes place within each maths lesson.  This includes: teacher 

observations, questioning, discussions and marking and feedback. These outcomes are fed 

forward into timely teacher intervention and subsequent planning to ensure gaps in 

knowledge are closed and progress is not limited. 

 

End of unit assessments from Power Maths are used to support teacher assessments, and 

end of term assessments are used to track progress and to identify knowledge that has not 

been well retained.  Outcomes from both end of unit and end of term assessments are used 

to identify gaps in knowledge and will inform future planning.  Pupil progress will also 

identify precise actions and objectives for targeted focus children, including the lowest 20% 

who are not likely to meet end of year expectations and/or not making expected progress.  

 

We recognise that quality first teaching in maths is the essential first step in improving 

outcomes for all children.  With this in mind, we ensure that teachers and teaching 

assistants are kept up to date on the latest initiatives and news.  This is through continuous 

professional development by outside providers and within school (such as local authority 

networks, TA training and moderation).  In response to monitoring, evaluation and review 

outcomes, weaker areas in staff subject knowledge and pedagogy are developed through 

the school’s coaching/mentoring programme. 

 

Progression of Knowledge and Skills in Mathematics linked to Power Maths  

 

This document gives an at-a-glance guide to how the Power Maths curriculum links to the 

Key Stage 1 and Key Stage 2 National Curriculum, and how it progresses through the topics. 

The progression helps class teachers see what to cover in their year group and what is 

taught in other years.  



 


